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Article 4 of the 1972 UNESCO World Heritage Convention states that each State Party has 
‘the duty of ensuring the identification, protection, conservation, presentation and 
transmission to future generations of the cultural and natural heritage’ (UNESCO 1972); it 
is through Outreach and Education that this ‘transmission’ is undertaken. 

Article 27 enshrines the Educational duties of World Heritage Sites, as it states that ‘the 
States Parties to this Convention shall endeavour by all appropriate means, and in 
particular by educational and information programmes, to strengthen appreciation and 
respect by their peoples of the cultural and natural heritage’ (UNESCO 1972). 

It is important to remind World Heritage Sites and stakeholders, that Education and 
Outreach is a duty and obligation. This is a timely reminder as many World Heritage Sites 
are undergoing a period of change through financial and organisational restructuring and 
are in process the rewriting their Management Plans. 

World Heritage Education can occur through formal learning programmes at site level 
(teacher led visits or museums, heritage centres and educational organisations 
programmes), nationally through State Parties and globally through UNESCO’s World 
Heritage Education Programme. World Heritage Education however remains under 
researched. This is a symptom of heritage education in general which remains under 
researched in comparison to that of museum education. 

Launched in 2002, the UNESCO World Heritage Centre’s World Heritage Reports series has 
now published 43 publications on various World Heritage subjects and issues. Out of all 43 
publications only one (No.8, November 2002) has been on World Heritage Education. In 
light of this, Issue Four of furnace is a landmark publication. It is the first time there has 
been an international publication solely on World Heritage Education and more 
importantly has allowed participants in UNESCO’s World Heritage Youth Summits and 

http://whc.unesco.org/?cid=162&l=en&maxrows=43
http://whc.unesco.org/en/series/8/
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Forums to publish their own experiences, views and perspectives of World Heritage 
Education. It is hoped that this publication will stimulate UNESCO and State Parties to 
actively record, collate and publish best practice on World Heritage Education. For example 
for the first time papers from participants and organisers of recent World Heritage Youth 
Fora are presented together: the Fourth UK UNESCO World Heritage Youth Summit 
(October 2015), 39th World Heritage Committee Session World Heritage Young Experts 
Forum (June 2015) and the Fourth World Heritage World Heritage Forum (April/May 2016). 

The papers in this issue beyond doubt confirm the value of World Heritage Sites as learning 
resources and support a learning model developed during my ongoing PhD on World 
Heritage Education, as presented at Arbeitskreis World Heritage Education (the German 
National Commission for UNESCO’s World Heritage Education working group) at their 
meeting in Augsburg in November 2015.  

 

Figure 1: World Heritage Education Learning Model. Source: Davies 2016. 

 

As illustrated by Figure 1, Learning should take place in, about, from and for World Heritage 
Sites (adapted from Scott and Oulton 1998:213, Henson 2004:24-25, Copeland 2006:17 and 
comparable with Delors 1996 and Ströter-Bender 2007’s World Heritage ‘Learning Paths’).  

- Learning In World Heritage Sites 

World Heritage Sites should be used as an outdoor classroom, and at the very least for field 
trips. Tshepang Rose Tlatlane from Botswana’s paper confirms the importance of visits to 
World Heritage Sites by students all levels of formal education. The paper reaffirms the 
added value of physical site visits in the digital age of the 21st century, where the majority 
of World Heritage Sites can be visited virtually from the classroom, at home or on mobile 
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devices. Furthermore the paper rightly recognises the centrality of the teachers in 
initiating, organising and delivering the visits to sites. Finally the social experience of visits 
to sites is identified and the lasting impact this can have in terms of one’s personal, social 
and career development. Furthermore from the UK, Coralie Acheson’s interview with her 
father, who as a geography teacher took students to numerous World Heritage Sites across 
the World, confirming the educational value of fieldtrips. Whilst the paper recognises the 
importance of visiting the sites and especially their cross-curricular value, the lack of 
awareness of the World Heritage Status raises questions about the extent to which the 
inscription was a factor in visiting the sites and the resulting awareness amongst students. 

- Learning about World Heritage Sites 

World Heritage Sites provide a resource for students to learn about their local, national 
and global archaeological and historical significance (Outstanding Universal Value). From 
India, Ishita Jain’s philosophical understanding of World Heritage Education strongly argues 
the importance of a holistic site based understanding. Learning about World Heritage Sites 
should include the complete site biography and associated narratives. This approach to 
World Heritage Education recognises that the World Heritage Inscription and narrative 
promoted by UNESCO is only part of the site’s developmental and narrative history. 
Furthermore this spatiotemporal understanding allows individuals to develop a sense of 
cultural tolerance as the complex history of the site is recognised. 

- Learning from World Heritage Sites 

Learning from World Heritage relates to the creativity and inspiration that World Heritage 
Sites can provide. From the UK, Donna Mitchenson’s paper showcases the new Culture for 
Kids initiative which uses recognised and pioneering pedagogical approaches to enable the 
currently under-engaged Early Years (0-5 years old) students with World Heritage 
Education. The paper clearly reaffirms the concept of learning from World Heritage Sites 
as even very young children can learn about aspects of World Heritage through creative 
learning activities and experiences.  

- Learning for World Heritage Sites 

Finally Learning for World Heritage is linked to both the global significance and human 

values, World Heritage Sites as learning resources for the promotion of conservation and 

Peace (shared culture and cultural tolerance).  

From the Blaenavon Industrial Landscape World Heritage Site (UK), Ashleigh Taylor’s paper 

confirms the lack of engagement with young people (18-25) in World Heritage Education 

initiatives by World Heritage Sites. The success of the recent World Heritage Youth Summit 

and the innovative and award winning World Heritage Ambassadors pilot scheme provides 

a new model for World Heritage Education in the 21st century. This approach has not only 

enabled young people to learn about their local World Heritage Site, it has changed their 

attitude towards it and enabled them to have a voice it its management. Current plans are 

underway to roll out the Ambassadors to other UK World Heritage Sites, however there 

this approach should be encouraged by all World Heritage Sites. 

Hannah Röhlen and Rui Maio’s paper about the 2015 World Heritage Young Experts Forum 

similarly confirms the importance of allowing young people to have a voice and recognizes 
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the positive contribution young professionals can make in promoting and engaging with 

World Heritage. The Young Heritage Experts Network established as a result of the forum 

similar to the World Heritage Ambassadors Programme would perhaps provide UNESCO 

with sustainable global mechanisms to engage young people with World Heritage in a more 

meaningful way. 

Kwesi Aane Koomson the Ghanaian representative for the 2016 African World Heritage 

Youth Forum provides a very personal account of engagement with World Heritage. 

Kwesi’s experience of attending a World Heritage Youth Summit is a clear example of the 

‘Learning for World Heritage’ approach as it led to an increase knowledge of the World 

Heritage programme but also led to long lasting personal and social development, 

embodying how World Heritage recognizes cultural tolerance but also promotes cultural 

tolerance through the shared human heritage. 

The most obvious evidence of ‘Learning for World Heritage Sites’ is in our keynote 

statement by Carméla Quin who is the Focal Point for UNESCO World Heritage Education 

Programme. This much welcome statement confirms the value of World Heritage Sites as 

learning resources and proposes that their value is of even greater significance given the 

enhanced threat at present. Whilst it is clear that UNESCO’s current active approach to 

World Heritage Education is through annual Youth Fora and engaging young people 

globally through social media initiatives, formal educational programmes and 

infrastructure have been neglected. Within the context of the other papers in this issue, it 

would be a positive step if UNESCO set about strategic guidance for World Heritage Sites 

to fully maximize the learning potential of Sites through formal educational programmes. 

From the papers in this issue of furnace, it is clear that in the 21st century, 22 years after 

UNESCO initiated the World Heritage Education programme a new approach is needed. 

This approach should situate World Heritage Education formal and informal programmes 

and initiatives at site, national and global (UNESCO) levels within today’s digital age but 

foregrounding site based learning which promotes a holistic understanding of the site, it’s 

Outstanding Universal Value and supports humanistic vision, which unfortunately is more 

relevant than ever.  
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