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Abstract 

The future of heritage lies in the way the next generations think and feel about it. It is our 

job to teach our children about the value of heritage, the wonder of diversity of world 

heritage and promote acceptance and cultural tolerance. It is widely acknowledged that a 

child’s experiences between the years 0-5, will help shape the adults they become (Raising 

Children, 2013). Therefore, exposing children to heritage and culture during these years 

will create positive enduring connotations in their minds. This paper focuses on the 

community heritage group called Culture for Kids. This new and innovative group allows 

children aged 0-5 to explore the value and diversity of world heritage. Using crafts, 

activities and the natural curiosity of children to observe, 0-5s can interact with heritage 

and culture; acquire new knowledge needed to build heritage education programmes; and 

forge new attitudes towards heritage.  
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Introduction 

 

Fig. 1. Three year old child at Exploring India Session (2015). 

 

Culture for Kids is a new and innovative initiative allowing 0-5s to explore World Heritage. 

Founded in September 2015 by the author, in partnership with Pelton Community Centre 

whom funded the weekly sessions at the centre in County Durham (UK) and the Durham 

World Heritage Site educational visit. Through the use of crafts, activities and the natural 

curiosity of children, the initiative allows 0-5 year olds to interact with world heritage and 

culture. The initiative has gained new knowledge needed to build heritage education 

programmes and forge new attitudes towards heritage especially for this age group. During 

the years 0-5, children’s personalities are rapidly developed, therefore it is crucial to 

sensitize children to heritage and culture during these years to encourage a life-long 

appreciation.    

It is difficult to communicate heritage to children of this age, or for them to retain this 

information. However, research has shown that children of this age learn through play; role 
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play, discovery, art, and sensory activities (Hamilton and McFarlane 2005; Whitebread, et 

al 2009). Constructivist learning theory upholds learners construct their knowledge and 

understanding of the world through experience, followed by reflecting on that experience. 

Constructivism can be defined as cognitive and social learning through which the learner 

constructs new knowledge and meaning based on their own experiences and motivations 

(Wankel and Blessinger, 2013:9). Constructivist theories are concerned with how learners 

construct knowledge based on their interactions with both the environment and peers. 

Constructivist theory asserts turning passive learners into active learners enhances the 

learning interaction and facilitates knowledge retention. This is the aim when engaging 0-

5s through crafts and activities. The children, in effect, create their own ‘version’ of 

artefacts and evidence associated with the culture explored during the sessions, for 

example, ‘castanets’ of Spain,  as illustrated by Figure 2. This supports souvenir theory, for 

the owner, a souvenir represents an object or artefact which records their experience 

(Hume, n.d.). The children retain their creations as a souvenir of their learning experience.  

 

Fig. 2. Paper Plate ‘Castanet’, Exploring Spain Session (2016)  
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Heritage Education Research 

Heritage education research largely focuses on museum settings. In recent years, museums 

have been gaining momentum in exploring the under 5’s audience. Esme Ward, head of 

learning and engagement at Whitworth Gallery and the Manchester Museum, comments 

‘We know that museums and galleries can produce a valuable social and learning context 

for families and new parents. However, only recently have we started to realise the 

potential of our sites as rich early communication environments for under 2s and babies’ 

(Ward, 2013). In 2011 Ward partnered with Kids in Museums to launch Babies in Museums 

for under 2s in Manchester Museums. It has since grown to include participatory 

programmes and partnerships with nurseries, parent groups, and health visitors, postnatal 

and family services.  

Franklin (2013) offers scientific observations of the Babies in Museums workshops. This 

research focused on how babies sense the world around them, using eye trackers and baby 

monitors, to measure eye movements and record responses to faces and objects. Her 

research highlighted babies as audiences, seeking to understand their physical world 

through experimentation. She further suggested that babies are ideal museum visitors – 

because they can sense and perceive, respond to beauty recognize things, reason about 

objects and learn and remember. 

Shoulder (2015), states ‘if you get them interested when they are young, you have them 

for life’. He warns that if left too late, a museum visit might be relegated to a school trip 

activity rather than something that can be much more meaningful. Kids in Museums, an 

independent charity dedicated to making museums opening and welcoming to families, 

have developed a family friendly manifesto, Point 4 of 20 asserts ‘it’s never too early to 

visit a museum, they’re social, sensory and stimulating places – perfect for babies’ (Kids in 

Museums, 2008).  
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World Heritage Education 

Education at World Heritage Sites is not only considered part of visitor service, it is a duty 

and obligation. Signatories to the 1972 UNESCO World Heritage Convention are obligated 

to commit to the furthering of heritage education as stated in Article 4 and Article 27:        

‘The duty of ensuring the identification, protection, conservation, presentation and 

transmission to future generations of the cultural and natural heritage’ (Article 4, UNESCO 

1972). 

‘States parties to this convention shall endeavour by all appropriate means, and in 

particular by educational and information programmes, to strengthen appreciation and 

respect by their peoples of the cultural and natural heritage’ (Article 27, UNESCO, 1972). 

Matsuura (UNESCO, 1998), former Director General of UNESCO, asserts ‘education is the 

key to personal fulfilment, development, conservation, peace and wellbeing. Through 

education, young people can find new ways to build new ways to build commitment and 

strengthen action in favour of preserving our cultural and natural heritage, our tangible 

and intangible heritage, and our local and world heritage’. 
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Fig.3.Culture for Kids Explorer Packs (2016). 

World Heritage Sites could build on the recent progress being made by museums for the 0-

5 audience. Barriers to learning activities in World Heritage Sites as recognised by the 

Culture for Kids initiative include, lack of an appropriate space, difficulty communicating 

the Outstanding Universal Value to young audiences can be difficult, cost and mess 

incurred, noise generated, the 0-5 audience may not be compatible with current audiences, 

and lack of understanding of the importance of sensitising children to heritage.  However, 

educational visits are an important pedagogical approach as they allows for experiential 

learning. 

Culture for Kids led a session on Durham World Heritage Site at Pelton Community Centre, 

County Durham. We explored aspects of the Castle, Cathedral and the surrounding River 

Wear- the site’s attributes of Outstanding Universal Value. This session was extremely 

popular, however, the subsequent visit to the site allowed the children to immerse 

themselves in the site and its rich heritage. 

The Culture for Kids educational visit to Durham World Heritage Site involved a tour of the 

Cathedral followed by an Environmental Art session in the Cathedral educational rooms. 

Both aspects were tailored to the 0-5 age range. During the Cathedral visit the children 
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were able to use the Culture for Kids Explorer Packs. The packs included binoculars, 

magnifying glasses, clipboards and pencils, as illustrated by Figure 3. These packs aided the 

children’s engagement with the site in that, the children would spend longer using the 

equipment to look at aspects of the Cathedral rather than just a fleeting glance (Figure 4). 

Given the young age range, these children have short attention spans yet the explorer 

packs were instrumental in increasing engagement with the site.    

 

Fig. 4. Explorer Packs in Action (2016).  

Curriculum links and learning approaches  

Teachers in the UK, wanting to sensitise young people to the importance of world heritage 

have so far opted for an integrated approach. Heritage education fits specifically in with 

the Statutory Framework for the Early Years Foundation Stage (EYFS) in England. The 

framework outlines 17 early learning goals (Department of Education, 2014) for children in 

EYFS settings. References to EYFS settings include out-of-home providers of early year’s 

provisions for 0-5 years. All English local authorities (LAs) are required to refer to this 

handbook when exercising their function under the EYFS (learning and development 
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requirements) Order 2007, Section 42. The learning and development requirements are 

given legal force by an order made under Section 39(1) (a) of the Childcare Act 2000.  

Key Early Learning Goals (ELG) linking directly to heritage and culture experiences are 

defined under the ‘Understanding the World’ section. This involves guiding pupils to make 

sense of their physical world and their community through opportunities to explore, 

observe and find out about people, places, technology and the environment (Standards 

and Testing Agency, 2016). These are explicit in the following ELGs: 

ELG 13 people and communities (Department of Education, 2014): pupils talk about past 

and present event in their own lives and in the lives of family members. They know that 

other children don’t always enjoy the same things, and are sensitive to this. They know 

about similarities and differences between themselves and others, and among families, 

communities and traditions. 

ELG 14 The world (Department of Education, 2014): pupils know about similarities and 

differences in relation to place, objects, materials and living things. They talk about the 

features of their own immediate environment and how environments might vary from one 

another. They make observations of animals and plants and explain why some things occur, 

and talk about changes. 

Further Early Learning Goals which were addressed during Culture for Kids sessions include: 

ELG15 Expressive arts and design, which involves supporting students to explore and play 

which a wide range of media and materials. It involves providing pupils with opportunities 

and encouragement for sharing their thoughts, ideas and feelings through a variety of 

activities in art, music, movement, dance, role play and design and technology. Also ELG16 

Exploring and using media and materials, for example, as pupils sing songs, make music 

and dance and experiment with ways of changing them. They safely use and explore a 

variety of materials, tools and technology experimenting with colour, design, texture, form 

and function. ELG17 Being imaginative, describes pupils using what they have learned 

about media and materials in original ways, thinking about uses and purposes. Pupils 

represent their own ideas, thoughts and feelings through design and technology, art, music, 

dance, role-play and stories (Department of Education, 2014). These ELGs are mainly 

concerned with art and expressive activities. Culture for Kids sessions therefore followed 
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the current learning standards (Early Learning Goals) and confirms how World Heritage 

Education can be adapted to support educational policy. 

Heritage Interpretation and Children 

‘Think like a wise man, but communicate in the language of the people’ 

– William Butler Yeats 

According to the Ename International Charter, interpretation methods include ‘print and 

electronic publications, public relations, on-site and directly related off-site installations, 

educational programmes, community activities, and ongoing research, training, and 

evaluation of the process itself’ (ICOMOS, 2007).  

Interpretation facilitates a connection between the meanings of the resource and the 

interests of the visitor. For most audiences, a flash of insight or a feeling of wonder can 

connect them to the resource and provoke a deep sense of stewardship (Larsen, 2011). 

Haphazard attempts will inaccurately communicate the meanings of the site and alienate 

visitors. Any attempt of interpretation must consider the motivations of the visitor to 

interact with heritage. Larson (2011) challenges traditional practice of providing visitors 

with hard facts and asks ‘what will be meaningful to audiences in the time they have to 

spend’. This is particularly relevant to this study whereby the audience, children aged 0-5, 

will interact with heritage in a ‘non-traditional’ way.  According to Moscardo (1996) 

interpretation can produce ‘mindful visitors’ who are carefully processing information and 

negotiating the meanings. This is relevant for visitors no matter what their age.  

Tilden (1957) defines six guiding principles of interpretation which have largely dominated 

interpretation activities over the past 50 years, and correlate with the aims of the Culture 

for Kids initiative. In particular, the first principle stipulates interpretation should relate to 

the visitor and that which does not relate to something within the personality or experience 

of the visitor will be sterile. This was key in planning sessions, as abstract heritage theories, 

were portrayed in a manner which the children could understand. Principle four states the 

chief aim is not instruction, but provocation. Activities were planned to provoke positive 

connotations surrounding heritage and culture. Finally, the sixth principle, asserts 

interpretation for children should not simply be a ‘dilution’ of the interpretation for adults 
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and should follow a ‘fundamentally different approach’. This was key from the foundation 

of Culture for Kids that we would be exploring different communication and learning 

methods for this age range.  

The only way to fulfil the guiding principles of interpretation, when producing 

interpretation programmes for 0-5 year olds is to understand how they learn and what will 

be meaningful to them within the heritage/child interaction. In this way, it is possible to 

make a lasting heritage education impact. As a matter of course, crafts and activities at 

Culture for Kids are designed to link with preferred learning modes; play, role play, art, 

discovery, and sensory activities. By linking activities with how children learn, the Culture 

for Kids initiative is actively using Tilden’s first principle by relating to the visitor, i.e. the 

child; principle four, activities are thought provoking; and principle six as culture for kids is 

defining interpretation for 0-5s.   

Play 

‘Play allows children to use their creativity while developing their imagination, dexterity, 

and physical, cognitive, and emotional strength. Play is important to healthy brain 

development. It is through play that children at a very early age engage and interact in the 

world around them’ (Ginsburg, 2007). Play is often viewed as unimportant, immature, and 

lacking in serious purpose. However, as demonstrated by Whitebread (2012), ‘play in all its 

rich variety is one of the highest achievements of the human species, alongside language, 

culture and technology. Indeed, without play, none of these other achievements would be 

possible’ (Whitebread, 2012:3). There is increasing evidence supporting the relationship 

between play, intellectual achievement and emotional well-being. Figure 5, shows children 

engaging in free play by re-enacting the La Tomatina festival in Spain. This festival is 

celebrated with a huge tomato throwing pageant. 
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Fig 5. Red Balloon La Tomatina festival (2016) 

Role Play 

‘Role play is a type of pretend play where children get into character and act out a role or 

real life context’ (Kalikids, n.d.). Children can get into character and reflect on and develop 

their knowledge of a topic, for example Figure 6 shows children at the Ancient Greece 

session, dressed in togas. Role play is a key component of learning as most role play reflects 

a real life context and is therefore an effective way for children to make sense of the world 

around them. It encourages children to become active participants as they can wear 

costume, use props, communicate and make decisions in character, which allows them to 

take risks and explore different areas. 
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Fig. 6. Wearing ‘togas’ with the ‘Trojan Horse’ (2015). 

Discovery 

‘I hear and I forget.  

I see and I remember. 

I do and I understand’. 

– Confucius. 

Discovery learning is an inquiry-based, constructivist learning theory. Models that are 

based on discovery learning include: guided discovery, problem-based learning, simulation-

based learning, case-based learning, incidental learning, to name a few (Bruner, 1915). 

Through problem solving situations, the learner draws on his or her own past experience 

and existing knowledge to discover facts and relationships and new truths to be learned. 

Students interact with the world by exploring and manipulating objects and as a result are 

more likely to remember concepts and knowledge discovered on their own (Learning-

theories, n.d.). Figure 7 shows group members writing an email to a children’s group in 

India, whilst Figure 8 shows a child discovering artefacts by brushing away sand in a sandpit. 
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Fig.7: Group writing a letter to India (2016).  

 

Fig.8: ‘Excavations’ (2015) 

Art 

Creative art supports a child’s physical development, social development, cognitive 

development, emotional development. When we value children’s creativity, we help them 

feel valued as people, raising their self-esteem (Extension, 2015). Figure 9, shows how the 

children learnt about Mexican tin art  by creating their own with aluminium trays, sequins 

and markers. Figure 10 and 11, shows a child replicating Mining art at the Local Mining 

Heritage session. 
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Fig. 9: Mexican Tin Art (2015). 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 10 

and Fig. 

11: Two 

year 

old’s 

version 

of mining 

art 

(2016) 

 

Sensory Activities 

Children learn with all their senses, learning about the world by touching, tasting, smelling, 

seeing, and hearing. Sensory play also contributes in crucial ways to brain development. 

Stimulating the senses sends signals to children’s brains that help to strengthen neural 

pathways important for all types of learning (Gainsley, n.d.). Figure 12, shows a three year 

old recreating Dali’s famous painting, ‘Persistence of time’ with playdoh. 
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Fig. 12: Three year old creating ‘Dali’s persistence of time’ with playdoh (2016).  

 

 

 

 

 

 

 

 

 

 

Artefacts and Souvenir theory 

 ‘It is an essential characteristic of being human that we feel the urge to reify experience, 

to give those fleeting moments of pleasure and pain a narrative outline or visual shape’ 

(Tuan, 1980:464). Tuan discusses the significance of the artefact and describes an artwork 

as a ‘special type of artefact that resists absorption into daily routine’ (Tuan, 1980:463). 

This type of artefact has high visibility and permanence in peoples’ awareness. Building on 

this, items remaining in the realm of daily routine will not leave on imprint on memory nor 

inspire emotional attachment.  

At Culture for Kids sessions, the aim was to engage the children by helping them create 

‘replicas’ of artefacts associated with the heritage and culture explored. The children could 

then take the items home as a ‘souvenir’ prolonging the exposure to the learning and 

stimulating thought beyond the session.     

Souvenirs are as old as recreational travel and whilst the theory of souvenirs is little 

researched, Hulme (n.d.) explores the language and expression of souvenirs. Tourists 

weave a narrative of their experiences, sustained through investment in souvenirs, to form 

a material anchor for the experience as a whole.  
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It is a completely new concept to think of children’s creations in a learning situation as a 

‘souvenir’ of that experience, as opposed to the bought souvenir acquired when visiting a 

World Heritage Site. Research must be conducted into the viability and the extent to which 

souvenirs will prolong the learning process and spark memories for learning experiences. 

Interim Results 

After four months of weekly Culture for Kids sessions at Pelton Community Centre, a survey 

of attendees parents was conducted to evaluate effectiveness and gain insight into 

experiences. A Limitation of this survey is, only the parent can answer the questions as it 

was a web based questionnaire.  

 

Fig. 13. How important do you think heritage and culture is for children? (2016). 

All survey respondents agreed heritage and culture are important for children (Fig. 13). 

‘Communication’ at Culture for Kids sessions is through re-creation of heritage by crafts, 

role play, dance and games. The results (Fig. 14) indicates that heritage and culture were 

portrayed ‘very well’ during sessions. 
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Fig. 14. How well do you think heritage and culture is portrayed to the children at culture 

for kids? (2016). 

 

Fig. 15. Do the children talk about what they have learned after the sessions? (2016). 

All respondents confirmed the children talked about what they have learned after the 

session (Fig. 15). Even more compelling, 80% of respondents answered ‘very much so’, 20% 

‘a little’ and 20% ‘don’t know’ to the question ‘Do the things the children make, remind 
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them about the culture it represents?’ (Fig. 16). This result is extremely positive for such 

an overwhelming percentage reporting the souvenir theory works in practice. 

 

Fig. 16. Do the things the children make, remind them about the culture is represents? 

(2016) 

Conclusions 

The age range of the children is 0-5 years and as such it is difficult to communicate heritage 

to using traditional means of interpretation. They cannot yet read, they cannot easily relay 

information to confirm they have understood what is being talked about, and they have 

varying but generally short attention spans. 

Key observations arising from the Culture for Kids Initiative are: that ‘souvenirs’ prolong 

the learning process acting as a reminder which sparks memories of what they have 

learned. Informal feedback suggests the children repeatedly play with certain items, 

particularly the role playing objects they create which enhances learning. Parents often 

report they fix items for continued use or create new ones. Adopting learning strategies 

with the activities is crucial but also to be mindful that different children have different 

preferred methods of learning therefore variety in sessions is paramount.  
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So whilst school age children are catered for at World Heritage Sites, through formal site 

visit programmes and workshops by museums and heritage sites, 0-5s are often overlooked. 

The Culture for Kids initiative has showed that it is feasible to create educational 

programmes about World Heritage for this age range confirming research by Ward (2013), 

Franklin (2013) and Shoulder (2015).  
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